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Forward

This comprehensive manual includes district policies and procedures reflective of state and federal guidelines for
English Language Learners.

The intent of this Handbook is to:

● Inform the public about the Midway ISD’s ESL  Program
● Communicate the K-12 identification procedures
● Provide a K-12 vertically aligned instructional framework and service design plan
● Assist in the consistent implementation of instructional programs addressing the linguistic and cognitive

development for Emergent Bilingual (EB) students in grades K-12
● Reflect Midway ISD’s compliance with the Every Student Succeeds Act (ESSA), 2015 and Texas Education

Code
● Share framework for accountability and program evaluation

The Law

● Every Student Succeeds Act (ESSA), 2015
● Title III Part A
● Texas Education Code 29.051-20.064
● Texas Administrative Code (TAC) Chapter 8

Midway ISD ESL Program Goals

The goal of the English as a Second Language program is to:
1. Provide Emergent Bilingual (EB) students (previously English Learners ( EL) students) with opportunities

to develop their reading, writing, listening, and speaking skills in English utilizing second language
acquisition methods.

2. Provide Emergent Bilingual (EB) students with the academic strategies necessary for successful study in a
language and culture that may differ from their native language and/or culture.

English as a Second Language Program Description

The Texas Administrative Code (§89.1205 (c)) specifies that all English Learners for whom a district is not
required to offer a bilingual education program shall be provided an English as a second language program.
Our ESL program is designed to develop proficiency in the comprehension, speaking, reading, and writing of
the English language.

The English as a Second Language program is an integral part of the regular educational program required
under §74.4 of the English Language Proficiency Standards (ELPS). English instruction is commensurate with
the student’s level of English proficiency and is delivered through ESL methods by an ESL endorsed teacher.
The English as a second language program addresses the affective, linguistic, and cognitive needs of Emergent
Bilingual  students as outlined in §89.1210(d) of the Texas Commissioner’s Rules. The Midway ISD English as a
second language program addresses the needs of our EBs by:

1. Providing instruction using second language acquisition methods in English to introduce basic concepts
of the school environment. The program incorporates the students' primary languages and learning
experiences and the cultural aspects of the students' backgrounds in accordance with TEC, §29.055(b).
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2. Providing intensive instruction in English from teachers trained in recognizing and dealing with
language differences, to develop proficiency in listening, speaking, reading, and writing in the English
language. The instruction in academic content areas is structured to ensure that the students master
the required Texas Essential Knowledge and Skills (TEKS) as well as English Language Proficiency
Standards (ELPS).

Emergent Bilingual (All Grade Levels)

A student who is an English language learner is entitled to receive specialized services from the district. To
determine whether the student qualifies for services, a Language Proficiency Assessment Committee (LPAC) will
be formed, which will consist of campus and/or district administration, ESL facilitator, and a parent
representative. The student’s parent must consent to any services recommended by the LPAC for an English
language learner.

In order to determine a student’s level of proficiency in English, the LPAC will use the data collected through the
PreLas or Las Links assessment. Once a level of proficiency has been established and if the student qualifies for
services, the LPAC will then designate instructional accommodations or additional special programs that the
student will require to eventually become proficient at grade level work in English. The LPAC will also determine
whether certain accommodations are necessary for any state mandated assessments. The STAAR Spanish may be
administered to an English language learner through grade 5. If a student is considered an English language
learner and receives special education services because of a qualifying disability, the student’s ARD committee
will make instructional and assessment decisions in conjunction with the LPAC.

Through the use of TELPAS and alternate assessments, students reach a level of “Fluent” in English and have
scored proficient in reading and writing assessments, they are ready to exit the ESL program.  However, their
English, especially the CALP, continues to develop (along with that of their English-speaking peers). The exited
students are monitored for two years to make sure their progress continues successfully.  The students may need
some extra attention from their regular classroom teachers, but they no longer require the intensive support of
the ESL program.

Identifying Students for English Language Proficiency Assessments

Upon registration, parents of any student newly enrolled in Midway ISD will complete the Home Language
Survey (HLS). English language proficiency assessments begin when the HLS states a language other than English
is spoken in the home. The student must undergo English language proficiency assessment(s), be identified as an
Emergent Bilingual (EB) or non-EB, and placed in a language program within four weeks of student enrollment
[TAC §89.1225(b)].

The campus administrator or campus ESL facilitator in charge of the assessments will conference with parents
whenever the HLS indicates a language or languages other than English to discuss:

● The parent's completion of the HLS (front and back) and how their responses on the survey
initiate assessments

● The assessment process
● The benefits of the ESL programs
● State and federal requirements of yearly assessment for all EBs including  those whose parents

deny services and,
● Parental right to place a child in an ESL program after the initial refusal of services depending

on qualification
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Midway ISD Potential English Language Learners

● Children schooled outside of the United States
● Students with tourist visas
● Foreign exchange students
● Students who have made application for permanent residency
● Undocumented immigrants
● Students who speak or hear a language other than English at home

Students who qualify for the ESL program may also be served by Title 1, Special Education, Speech, the
Gifted/Talented program, Dyslexia, and/or Response to Invention.

Home Language Survey “To-Do” List For Campus Personnel

● Ensure that the back side of the HLS has been completed by the parents or guardian.
● Ensure effective communication between student records personnel and campus assessor so

that students with a HLS stating a language other than English begin the assessment process
immediately after school enrollment.

● TAC §89.1225(g): A student’s home language survey completed with a response other than
English initiates English language proficiency assessments. Districts have 4 calendar weeks from
the date of student enrollment to complete language assessments, offer and begin delivery of
services should the student qualify.

● Texas Home Language Survey required for new to Texas students. Appropriate identification
testing required as well. Prior state’s determination is not considered as identification criteria.

ASSESSMENT AND IDENTIFICATION

Audience Date Assessment Purpose
New

Students
PK3/ PK4

Prior to enrollment Pre-LAS Links Identification

Out of
State

Students
and PK-K

Within 14 calendar days of
enrollment and prior to
language assessment

HLS changed
Identification

K
Within 4 weeks of
enrollment

Pre-LAS Links Identification

K-1 Between March 1 & May 5
TELPAS
ITBS (1st)

Formative Assessment
(1st graders may be assessed for
exit in the spring)

New
Students

1-6

Within 4 weeks of
enrollment

LAS Links
TELPAS

Identification

2-6 Between March 1 & May 5
STAAR Reading
ITBS (2nd)

State-Mandated Assessment,
Formative Assessment, and Exit

7-12
Within 4 weeks of
enrollment

LAS Links Identification

7-12 Between April 1 & May 20
STAAR English EOC
TELPAS
ITBS (12th)

State-Mandated Assessment,
Formative Assessment,
and Exit
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PROGRAM MODELS

MISD ESL Program Models
The state of Texas offers two primary models of instruction for English as a Second Language (ESL):

1. English as a second language/content-based: an English program that serves students identified
as EmergingBilingual  in English only by providing a full-time teacher certified under TEC
§29.061(c) to provide supplementary instruction for all content area instruction.

2. English as a second language/pull-out: an English program that serves students identified as
Emerging Bilingual  in English only by providing a part-time teacher certified under TEC
§29.061(c) to provide English language arts instruction exclusively, while the student remains in
a mainstream instructional arrangement in the remaining content areas.

Based on the state’s two model definitions, Midway ISD follows the English as a Second Language/Pull-Out
model to instruct our EB students in grades 6-12.  Through this pull-out model, our students’ ESL services are
provided through their English language arts and reading instruction. The teacher must be ESL certified and the
delivery of instruction may be provided through a pull-out or inclusionary delivery model.

EB students who are enrolled in special education resource courses for more than one hour per day may have
ESL services delivered in collaboration with the special education resource instruction.  The LPAC and ARD will
jointly evaluate the student’s IEP to determine the most effective method of instructional delivery.

Based on the state’s two model definitions, Midway ISD follows the English as a Second Language/Content-Based
method to instruct our EB students in Pre-Kindergarten and in certain K-5 settings.  Through this content-based
model, our students’ ESL instruction occurs in the following way:

● EB students are assigned to a regular classroom with an ESL certified teacher.  The ESL certified
teacher provides all the instruction utilizing ESL methodologies.  Students may also receive
pull-out support by an ESL-certified teacher should additional assistance be needed.

● In the event that a grade level is team taught or departmentalized, all teachers serving EB
students in any of the four-core areas must have their ESL certification.

K – 12  ESL Supports:

The child’s overall rating in English is:
Non English
Proficient

Emergent
Bilingual (EB)

Fluent in
English

The minimum ESL instructional program in addition to
Language Arts and Reading in the regular classroom. X X Eligible to exit

Pull out for individual/small group work (as necessary)
X X

(as needed)

In class assistance
X X

Accommodation Plan (as necessary)
X X

Assistance with educational materials
X X

Monitor student progress in classroom
X X X
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Grading
Grading policies for EB students are in accordance with District policy.  Teachers of EB students may employ
alternate assessment modes (i.e., oral vs. written) to gauge student learning and mastery of the essential
knowledge and skills.  Any grading adjustments must be noted on a student’s Accommodation Plan through an
LPAC (i.e., substituting numerical grades for S, N, U if needed for students new to the country who are
non-English speakers).  Substituting S, N, U for numerical grades will occur no longer than one semester.  Review
of progress for students with S, N, U will occur every six weeks.

Accommodation Plans
When the LPAC determines a need for an Accommodation Plan for non-English speaking or limited English
speaking students, copies will be given to all teachers who work with the ESL student for whom it was written.
The accommodations are not optional.  Their use will be monitored and removed through an LPAC when no
longer necessary.

Instructional Materials
Students in the ESL program will receive instruction through the use of the state-adopted materials, regular
English curriculum, and other appropriate supplemental materials.  In using the regular English curriculum,
teachers must employ ESL methodology.

While students are being served through the ESL program, the teachers help them develop Basic Interpersonal
Communication Skills (BICS), or language skills needed in social situations, and Cognitive Academic Language
Proficiency (CALP), or the language skills needed for formal academic learning.  As students’ proficiency in
English develops, the language instruction tends to move from BICS to CALP, to assist them with subject area
content material.

PROGRAM EXIT

Initial and End-of-Year Assessment
At the end of each school year, the LPAC shall review each EB student’s progress to document growth and to
determine program placement for the following year. Based on instructional modification/requirements, EB
students in the ESL program shall be assessed as follows.

Criteria for Exiting from the Bilingual/ESL Program
At the end of the school year through the LPAC, a district may transfer (exit, reclassify, transition) a student of
Limited English Proficiency out of an ESL program for the first time or a subsequent time if the student is able to
participate equally in a regular all-English instruction program as determined by meeting the standard of all
three assessments:

1st 2nd 3rd 4th 5th 6th

Reading/
ELA

IOWA TELPAS
Reading

Iowa

STAAR STAAR STAAR STAAR

Writing TELPAS TELPAS TELPAS STAAR TELPAS TELPAS

Speaking TELPAS TELPAS TELPAS TELPAS TELPAS TELPAS

Listening TELPAS TELPAS TELPAS TELPAS TELPAS TELPAS

| Midway ISD ESL Program



Subjective
Teacher

Evaluation

Assessment,
anecdotal

notes,
portfolios, etc

Assessments,
anecdotal

notes,
portfolios, etc

Assessments,
anecdotal

notes,
portfolios,

etc

Assessments,
anecdotal

notes,
portfolios,

etc.

Assessments,
anecdotal notes,

portfolios, etc

Assessments,
anecdotal notes,

portfolios, etc

7th 8th 9th 10th 11th 12th

Reading/
ELA

STAAR
TELPAS

STAAR
TELPAS

STAAR
TELPAS

STAAR
TELPAS

TELPAS TELPAS
IOWA

Writing STAAR
TELPAS

STAAR
TELPAS

STAAR
TELPAS

STAAR
TELPAS

TELPAS TELPAS

Speaking TELPAS TELPAS TELPAS TELPAS TELPAS TELPAS
Listening TELPAS TELPAS TELPAS TELPAS TELPAS TELPAS

Subjective
Teacher

Evaluation

Assessments,
anecdotal

notes,
portfolios, etc

Assessment,
anecdotal

notes,
portfolios,

etc

Assessment,
anecdotal

notes,
portfolios,

etc

Assessments,
anecdotal

notes,
portfolios, etc

Assessments
, anecdotal

notes,
portfolios,

etc

Assessments,
anecdotal

notes,
portfolios, etc

Following the spring LPAC each year, the following procedures are to be followed:
1. At the end of the school year, all EB students are reviewed by the LPAC to determine student eligibility for

exiting the program.
2. The LPAC designee will send end-of-year LPAC decisions to the district Coordinator for ESL.
3. The district Coordinator for ESL will submit all reclassification information for EB students to the district

PEIMS Specialist prior to the start of the next school year.
4. The PEIMS Specialist will notify the Coordinator for ESL that all students have been identified properly

(students who continue to be EB, M1 (F) students, M2 (S) students), and those who have completed their
monitoring. * Please note, no student may be reclassified as Monitor 1 until they have completed first
grade.

Test Given Level of Progress
Language Arts and

Reading
(K – 12)

TELPAS
(Gr. K – 12)

Beginning
Intermediate

Advanced
Advanced High

STAAR
(Gr. 3 – 12)

Does Not Meet
Approaches

Meets
Masters

Writing
(Gr. K-12)

TELPAS
(Gr. K-12)

Beginning
Intermediate

Advanced
Advanced High
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Speaking
(Gr. K-12)

TELPAS
(Gr. K-12)

Beginning
Intermediate

Advanced
Advanced High

Listening
(Gr. K-12)

TELPAS
(Gr. K-12)

Beginning
Intermediate

Advanced
Advanced High

↓ ↓ ↓

The child’s overall rating in English is: Beginning
Intermediate

Advance
Advanced High

REQUIRED SUMMER PROGRAM FOR EB STUDENTS

School districts are required to offer summer school programs that are provided under the Texas Education Code,
§29.060, for children of limited English proficiency who will be eligible for admission to kindergarten or first
grade at the beginning of the next school year. The purpose of the program is to receive special instruction
designed to prepare them to be successful in kindergarten and first grade. The instruction focuses on language
development and essential knowledge and skills appropriate to the level of the student.  The program shall
address the affective, linguistic, and cognitive needs of the Emergent Bilingual students in accordance with
§89.1210(c) and §89.1210(e).

The program is optional. The district, however, is required to offer the program for all eligible students who are
EB and entering kindergarten or first grade the following school year.

The program shall be operated on a one-half day basis, a minimum of three hours each day, for eight weeks or
the equivalent of 120 hours of instruction.

The student/teacher ratio for the program district-wide shall not exceed 18 to 1.

A district is not required to provide transportation for the summer program.

Teachers shall possess certification or endorsement as required in the Texas Education Code, §29.061, and
§89.1245.

Reporting of student progress is to be determined by the Board of Trustees. A summary of student progress shall
be provided to parents at the conclusion of the program. The summary shall be provided to the students’
teachers at the beginning of the next regular school term.

LPAC Meetings

Preparing for an LPAC Meeting
The following pages provide information on how to prepare for an LPAC meeting. Because we continuously
enroll new students in Midway ISD, the assessment process is ongoing; however, at certain times of the year,
additional LPAC meetings will be necessary.

Procedures for ESL Program Denials
When a student is tested for language proficiency, qualifies based on testing, is recommended for the ESL
program and denies services, the procedures will be followed:

1. Schedule a conference with the parent to review:
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○ the language proficiency test results and the reason for EB identification
○ benefits  of the ESL program
○ testing that occurs  yearly with EB students and  how  the ESL program will improve language

proficiency
○ monitoring of the denial  will occur throughout the year regardless of participation in the ESL

program
2. Document the parent conference and place in child's blue folder
3. Meet every grading period with the district ESL coordinator on any denial who has failed one or more

content areas.
4. Notify parents of denials throughout the year if the LPAC has determined at any time that lack of

progress or success in school is related to language needs.
5. Present denials at end-of-year LPAC for either possible exit or for recommendation to remain identified

as EB for the next year based on exit criteria.
6. Follow up with parents of denials annually on the progress of their child.

Processing a New Student
1. Parents complete a Home Language Survey, indicating a language other than English.
2. Administer assessments—see pages 9 and 10 to determine appropriate tests/grade level.
3. Use Data Entry Sheet, as a work-in-progress document—filling in test dates and scores as tests are

administered allows a quick view of tests left to administer or scores yet to receive from Assessment and
Accountability.

4. Ensure the administration of PreLAS or LAS Links
5. Complete ALL information except LPAC recommendation section in SuccessEd, Initial LPAC forms.
6. Attach the PreLAS or LAS Links student answer document onto the right side of the LPAC folder.
7. Attach a copy of the home language survey and parent forms onto the right side of the student LPAC

folder.
8. Take LPAC folders to the LPAC meeting.
9. Print and send LPAC-designated parent approval letter.
10. For all students who qualify to receive ESL services, distribute the accommodations form to each

classroom teacher. It is crucial for regular education teachers to document all the instructional
accommodations used for English language learners.

Enrolling a Former or Returning Student (Prior-EB)

1. Check in PowerSchools to see a student's ESL status from previous MISD enrollment.
2. Locate the original HLS and make any attempt to have it on file.
3. Administer assessments—see previous list of assessments to determine appropriate tests/grade level.
4. Find the student's original  LPAC folder if this is a returning student to MISD. DO NOT THROW AWAY ANY

LPAC DECISION DOCUMENTATION
5. Complete all information except LPAC Recommendation section on appropriate Language Proficiency

Assessment Committee Record forms in SuccessEd.
6. Attach the IOWA student answer document onto the right side of the LPAC folder.
7. Take LPAC folders to the LPAC meeting.
8. Print and send LPAC-designated parent letter.
9. For all ESLs participating in the ESL program, distribute the accommodation sheet to each classroom

teacher. It is crucial for regular education teachers to document all the instructional accommodations
used for EBs.
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Processing All ESLs for the End-of-Year Review

The LPAC shall review ALL ESLs, active and denials, and students on exit status being monitored, to make
recommendations and English language program placement for the new school year.

1. Administer a current IOWA to any student in 1st, 2nd, and 12th grades who you think may meet the exit
criteria.

2. Administer  appropriate assessment(s) to any second grader who you think may qualify to meet the exit
criteria.

3. Complete end-of-year LPAC recommendation record form—these are divided by grade levels and will
also assist in proper test administration.

4. Collect regular classroom teacher(s) accommodations worksheets.
a. Ensure ALL pages are complete including the summer school recommendations.

5. Attach testing reports (STAAR & TELPAS), IOWA, copy of report card, and all teacher accommodation
forms to the LPAC Record. Attach all materials to the right side of the LPAC folder.

6. Bring the LPAC folders to the meeting.
7. After LPAC has made a decision, print and send LPAC-designated parent letter:

a. Denial student who continues to qualify for services
b. Exit from ESL becoming monitor 1.

8. Prepare and send end-of-year student progress reports to active ESL students in September of the
following school year.

Linguistically Accommodated Testing for English Language Learners

Test Participation Decisions
The STAAR program encompasses STAAR, STAAR Spanish, and STAAR Alternate 2. The STAAR program for grades
3–8 includes assessments of mathematics, reading, writing, science, and social studies. STAAR end-of-course
(EOC) assessments are available for Algebra I, biology, English I, English II,  and U.S. history. More information
about the STAAR program may be accessed at http://tea.texas.gov/student.assessment/staar/. LPACs must make
and document test participation decisions in accordance with STAAR program requirements.

In making assessment decisions, keep the following points in mind:
● LPACs are responsible for obtaining the necessary information from the individual student’s

teachers. In determining whether students meet the participation requirements, decisions must
be made on an individual student basis.

● STAAR Spanish, in addition to being appropriate for students in bilingual programs who are
receiving most of their academic instruction in Spanish, may sometimes be appropriate for an
ESL in an ESL program. Examples:

• a Spanish speaker who has recently moved to the U.S.
• an ESL who recently moved from a campus with a Spanish bilingual education program

to a campus with only an ESL program
• a student in an ESL program who receives substantial academic support in Spanish

● LPACs are required to determine and document the number of school years in which an ESL has
been enrolled in a U.S. school. This information, which is reported to TEA in conjunction with the
Texas English Language Proficiency Assessment System (TELPAS), is used in TELPAS reporting, and
accountability and performance-based monitoring measures. It is vital that LPACs follow
state-defined policies and procedures to determine and annually document this important data
element.

● In the case of an ESL who receives special education services, the LPAC is responsible for working
in conjunction with the student’s admission, review, and dismissal (ARD) committee to make and
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document assessment participation decisions. The decision may be made by key members of
each committee if necessary. The committee may not determine that a student can be exited
from ESL or exempt from TELPAS.

● It is recommended that final assessment and accommodation decisions not be made until close
to the time of the test administration in order to take into account the student’s progress in
learning English.

Accommodation, or Designated Support, Decisions

LPACs are responsible for

making accommodation, or designated support decisions for ESLs in accordance with the TEA policies
described in this guide and the Educator Guide to Accessibility with the STAAR Program, and

maintaining required documentation of the decisions.

General information regarding updated accommodation policy for STAAR is located in the TEA guide titled
Educator Guide to Accessibility with the STAAR Program, which is available on the Accommodation Resources
page at http://tea.texas.gov/student.assessment/accommodations/.

The types of accommodations, or designated supports, that are most suitable change as ESLs learn English, and
the degree of need for particular accommodations lessens. The ELPS requires all teachers to accommodate the
instruction of ESLs in their classes commensurate with the students’ English language proficiency levels. This calls
for teachers to monitor and adjust accommodations as ESLs learn more English. Doing so supports the learning
of both subject matter and English.

While some accommodations, or designated supports may be appropriate for instructional use, they may not be
appropriate or allowable on a statewide assessment. Providing unfamiliar or inappropriate accommodations
during statewide assessments may hinder rather than help a student. LPACs are responsible for coordinating with
the content area teachers of ESLs to make accommodation, or designated support decisions in accordance with
the eligibility criteria specified for each support.

For an ESL with a disability, the LPAC is responsible for making and documenting accommodation, or designated
support decisions in conjunction with the student’s ARD committee, Section 504 placement committee,
response to intervention (RTI) team, or student assistance team, as applicable.

LPACs are required to work in conjunction with the applicable committee in making both accommodation
decisions related to an ESL’s language proficiency and accommodation decisions related to the student’s
disability. This collaboration helps ensure that factors related to disabling conditions and second language
acquisition are both carefully considered.

Students for whom the LPAC recommends the use of Dictionaries, Oral Administration, Language and Vocabulary
Supports, or extra time as an accommodation for any Reading or writing assessment, may not be considered for
exit at the end of the school year.

Comprehensive information regarding designated supports can be found on the Accommodations Resources
webpage located at http://tea.texas.gov/student.assessment/accommodations/.
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Decisions about Exemptions

Section 101.1005 of the TAC allows the exemption of certain qualifying ESL asylees and refugees
from being administered a STAAR assessment in grades 3–8.

Exemptions
As indicated in an Amendment to 19 TAC §101.1005, an ESL who meets the eligibility criteria below shall not be
required to take a STAAR assessment in grades 3–8.

Eligibility Criteria
This exemption applies to an ESL who—

qualifies as an unschooled asylee or refugee
is in the first year of enrollment in U.S. schools, and
is in grades 3–8.

Decisions about English I EOC Special Provision
Section 101.1007 of the TAC includes an English I EOC provision for ESLs served in bilingual/ESL programs who
meet specified eligibility criteria.

English I EOC Special Provision
As indicated in 19 TAC §101.1007, an ESL who meets the eligibility criteria below shall not be required to retake
the assessment each time it is administered if the student passes the course but fails to meet the passing
standard on the assessment.

Eligibility Criteria
This provision applies to an ESL enrolled in an English I course or an English for Speakers of Other
Languages (ESOL) I course if the ESL ―

has been enrolled in U.S. schools for 3 school years or less or qualifies as an unschooled asylee or
refugee enrolled in U.S. schools for 5 school years or less, and

has not attained a TELPAS advanced high reading rating in grade 2 or above.

An ESL whose parent or guardian has declined bilingual/ESL program services is not eligible for this provision.

This provision acknowledges the unique circumstances of specific ESLs whose ability to engage with high school
English language arts course material, due to limited time in the U.S. and limited time to learn English, depends
on instructional scaffolding, including linguistic accommodations and adaptations, that cannot be provided
during the standardized English I EOC assessment.

LPACs must maintain documentation of eligibility for the special provision. Eligibility must be determined in
conjunction with the student’s enrollment in English I/ESOL I.

Note that students who are eligible for the special provision do have the option of retaking the assessment.
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Documentation of Decisions

For each ESL, the LPAC must maintain documentation of STAAR participation and accommodation decisions in the
student’s permanent record file.

● If the ESL receives special education services, documentation must also be maintained by the ARD committee in
the student’s individualized education program (IEP).

● If the ESL has a Section 504 placement committee, documentation of accommodation decisions must also be
maintained by the placement committee in the student’s individual education plan (IEP).

Each committee must document the decisions for both accommodations related to an ESLs language proficiency and
accommodations related to the student’s disability.

The sample forms that follow are provided to assist LPACs in meeting documentation requirements. The forms are
available on the Language Proficiency Assessment Committee Resources webpage at
http://tea.texas.gov/student.assessment/ESL/lpac/. LPACs may modify or reformat the forms as long as all components
of required state documentation are included. School districts may require additional supporting documentation and
evidence.

STAAR Participation and Accommodation, or Designated Support Decisions
This form may be used by the LPAC to document and justify STAAR participation decisions and to record
accommodations, or designate supports decisions, as required by Section 101.1005 of the TAC. In addition to keeping
this form in the student’s permanent record file, the LPAC may provide a copy of Part II of the form to the testing
coordinator to ensure that the student is administered the correct test and provided the correct designated supports.
PART I: Documentation and Justification of STAAR Participation Decisions
Keep the following in mind when completing the table in Part I of the form:

● For STAAR Spanish, the justification must specifically relate to the participation requirements and must
specifically validate the assessment decision.

● For STAAR, it is enough to include a general statement such as, “The LPAC has determined STAAR to be the most
appropriate assessment,” or “The student does not meet participation requirements for other assessments.”

● For STAAR Alternate 2, the form detailing the participation requirements is completed by the ARD committee.
For an ESL for whom STAAR Alternate 2 is appropriate, LPAC documentation of the justification (using the
sample form provided by TEA or a similar form) may include a statement such as, "Based on LPAC and ARD
committee review of STAAR Alternate 2 participation requirements, the student meets the requirements for
reasons specific to the student's disability. Attached is a copy of the completed TEA form for determining
participation." Second language acquisition is not a factor in determining participation for this assessment. The
STAAR Alternate 2 form may be found at http://tea.texas.gov/student.assessment/special-ed/staaralt/

PART II: Record of Test Participation and Accommodation or Designated Support Decisions for STAAR Program The table
in Part II may be used by the LPAC to document the student’s accommodation, or designated support decisions for each
subject or course assessed.

● The teacher’s signature on this page affirms that the student’s accommodations, or designated supports are
based on the student’s second language acquisition needs and routine use in classroom instruction and testing.
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STAAR Eligibility for English I EOC Special Provision

Communicating Assessment Decisions
LPACs are responsible for providing STAAR assessment coordinators with assessment and accommodation information
for ESLs in time for appropriate testing arrangements to be made.

Qualifying as an Unschooled Asylee or Refugee
To qualify as an unschooled asylee or refugee, each of the following criteria must be met:

● The student must be identified as Emergent Bilingual (EB) as defined by state law in TEC, Section
29.052, and must participate in a state-approved bilingual or ESL program.

● The student’s permanent record file must contain appropriate documentation of asylee/refugee status. The
student must

1. be an asylee as defined by 45 Code of Federal Regulations, Section 400.41 or a refugee as defined by 8
United States Code, Section 1101, and

2. have a Form I-94 Arrival/Departure record, or a successor document, issued by the United States
Citizenship and Immigration Services that is stamped with “Asylee,” “Refugee,” or “Asylum.” Note that
the Language Proficiency Assessment Committee Resources webpage includes a TEA form that may be
used in the rare case that a campus has compESLing evidence of a student’s asylee or refugee status but
is unable to obtain official documentation by the time of the applicable test administration.

● The student’s permanent record file must document that
1. the student had little or no formal schooling outside the U.S. and lacked basic primary language literacy

upon enrollment in school in the U.S.; and
2. the student is being provided accommodations, or designated supports and other ongoing interventions

by the district to meet the student’s unique affective, linguistic, and cognitive needs; and
3. as of the semester of the test administration, the student continues to lack the necessary foundation in

the TEKS as a direct result of the student’s inadequate schooling outside the U.S.

An EB who qualifies as an unschooled asylee or refugee may be eligible for the English I EOC special provision during the
student’s fourth or fifth school year of enrollment in a U.S. school if all other requirements are met. Refer to the
Decisions about Exemptions section on page 3 of this document for information about unschooled asylees or refugees in
their first year in U.S. schools.
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Appendix
English Language Proficiency Standards (ELPS)

§74.4. English Language Proficiency Standards.
(a)  Introduction.

(1)  The English language proficiency standards in this section outline English language proficiency level
descriptors and student expectations for English language learners (ESLs). School districts shall
implement this section as an integral part of each subject in the required curriculum. The English
language proficiency standards are to be published along with the Texas Essential Knowledge and Skills
(TEKS) for each subject in the required curriculum.
(2)  In order for ESLs to be successful, they must acquire both social and academic language proficiency
in English. Social language proficiency in English consists of the English needed for daily social
interactions. Academic language proficiency consists of the English needed to think critically, understand
and learn new concepts, process complex academic material, and interact and communicate in English
academic settings.
(3)  Classroom instruction that effectively integrates second language acquisition with quality content
area instruction ensures that ESLs acquire social and academic language proficiency in English, learn the
knowledge and skills in the TEKS, and reach their full academic potential.
(4)  Effective instruction in second language acquisition involves giving ESLs opportunities to listen,
speak, read, and write at their current levels of English development while gradually increasing the
linguistic complexity of the English they read and hear, and are expected to speak and write.
(5)  The cross-curricular second language acquisition skills in subsection (c) of this section apply to ESLs in
Kindergarten-Grade 12.
(6)  The English language proficiency levels of beginning, intermediate, advanced, and advanced high are
not grade-specific. ESLs may exhibit different proficiency levels within the language domains of listening,
speaking, reading, and writing. The proficiency level descriptors outlined in subsection (d) of this section
show the progression of second language acquisition from one proficiency level to the next and serve as
a road map to help content area teachers instruct ESLs commensurate with students' linguistic needs.

(b)  School district responsibilities. In fulfilling the requirements of this section, school districts shall:
(1)  identify the student's English language proficiency levels in the domains of listening, speaking,
reading, and writing in accordance with the proficiency level descriptors for the beginning, intermediate,
advanced, and advanced high levels delineated in subsection (d) of this section;
(2)  provide instruction in the knowledge and skills of the foundation and enrichment curriculum in a
manner that is linguistically accommodated (communicated, sequenced, and scaffolded) commensurate
with the student's levels of English language proficiency to ensure that the student learns the knowledge
and skills in the required curriculum;
(3)  provide content-based instruction including the cross-curricular second language acquisition
essential knowledge and skills in subsection (c) of this section in a manner that is linguistically
accommodated to help the student acquire English language proficiency; and
(4)  provide intensive and ongoing foundational second language acquisition instruction to ESLs in Grade
3 or higher who are at the beginning or intermediate level of English language proficiency in listening,
speaking, reading, and/or writing as determined by the state's English language proficiency assessment
system. These ESLs require focused, targeted, and systematic second language acquisition instruction to
provide them with the foundation of English language vocabulary, grammar, syntax, and English
mechanics necessary to support content-based instruction and accelerated learning of English.
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(c)  Cross-curricular second language acquisition essential knowledge and skills.
(1)  Cross-curricular second language acquisition/learning strategies. The ESL uses language learning
strategies to develop an awareness of his or her own learning processes in all content areas. In order for
the ESL to meet grade-level learning expectations across the foundation and enrichment curriculum, all
instruction delivered in English must be linguistically accommodated (communicated, sequenced, and
scaffolded) commensurate with the student's level of English language proficiency. The student is
expected to:

(A)  use prior knowledge and experiences to understand meanings in English;
(B)  monitor oral and written language production and employ self-corrective techniques or
other resources;
(C)  use strategic learning techniques such as concept mapping, drawing, memorizing,
comparing, contrasting, and reviewing to acquire basic and grade-level vocabulary;
(D)  speak using learning strategies such as requesting assistance, employing non-verbal cues,
and using synonyms and circumlocution (conveying ideas by defining or describing when exact
English words are not known);
(E)  internalize new basic and academic language by using and reusing it in meaningful ways in
speaking and writing activities that build concept and language attainment;
(F)  use accessible language and learn new and essential language in the process;
(G)  demonstrate an increasing ability to distinguish between formal and informal English and an
increasing knowledge of when to use each one commensurate with grade-level learning
expectations; and
(H)  develop and expand repertoire of learning strategies such as reasoning inductively or
deductively, looking for patterns in language, and analyzing sayings and expressions
commensurate with grade-level learning expectations.

(2)  Cross-curricular second language acquisition/listening. The ESL listens to a variety of speakers
including teachers, peers, and electronic media to gain an increasing level of comprehension of newly
acquired language in all content areas. ESLs may be at the beginning, intermediate, advanced, or
advanced high stage of English language acquisition in listening. In order for the ESL to meet grade-level
learning expectations across the foundation and enrichment curriculum, all instruction delivered in
English must be linguistically accommodated (communicated, sequenced, and scaffolded)
commensurate with the student's level of English language proficiency. The student is expected to:

(A)  distinguish sounds and intonation patterns of English with increasing ease;
(B)  recognize elements of the English sound system in newly acquired vocabulary such as long
and short vowels, silent letters, and consonant clusters;
(C)  learn new language structures, expressions, and basic and academic vocabulary heard during
classroom instruction and interactions;
(D)  monitor understanding of spoken language during classroom instruction and interactions
and seek clarification as needed;
(E)  use visual, contextual, and linguistic support to enhance and confirm understanding of
increasingly complex and elaborated spoken language;
(F)  listen to and derive meaning from a variety of media such as audio tape, video, DVD, and CD
ROM to build and reinforce concept and language attainment;
(G)  understand the general meaning, main points, and important details of spoken language
ranging from situations in which topics, language, and contexts are familiar to unfamiliar;
(H)  understand implicit ideas and information in increasingly complex spoken language
commensurate with grade-level learning expectations; and
(I)  demonstrate listening comprehension of increasingly complex spoken English by following
directions, retESLing or summarizing spoken messages, responding to questions and requests,
collaborating with peers, and taking notes commensurate with content and grade-level needs.

(3)  Cross-curricular second language acquisition/speaking. The ESL speaks in a variety of modes for a
variety of purposes with an awareness of different language registers (formal/informal) using vocabulary
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with increasing fluency and accuracy in language arts and all content areas. ESLs may be at the
beginning, intermediate, advanced, or advanced high stage of English language acquisition in speaking.
In order for the ESL to meet grade-level learning expectations across the foundation and enrichment
curriculum, all instruction delivered in English must be linguistically accommodated (communicated,
sequenced, and scaffolded) commensurate with the student's level of English language proficiency. The
student is expected to:

(A)  practice producing sounds of newly acquired vocabulary such as long and short vowels,
silent letters, and consonant clusters to pronounce English words in a manner that is increasingly
comprehensible;
(B)  expand and internalize initial English vocabulary by learning and using high-frequency
English words necessary for identifying and describing people, places, and objects, by retESLing
simple stories and basic information represented or supported by pictures, and by learning and
using routine language needed for classroom communication;
(C)  speak using a variety of grammatical structures, sentence lengths, sentence types, and
connecting words with increasing accuracy and ease as more English is acquired;
(D)  speak using grade-level content area vocabulary in context to internalize new English words
and build academic language proficiency;
(E)  share information in cooperative learning interactions;
(F)  ask and give information ranging from using a very limited bank of high-frequency,
high-need, concrete vocabulary, including key words and expressions needed for basic
communication in academic and social contexts, to using abstract and content-based vocabulary
during extended speaking assignments;
(G)  express opinions, ideas, and feelings ranging from communicating single words and short
phrases to participating in extended discussions on a variety of social and grade-appropriate
academic topics;
(H)  narrate, describe, and explain with increasing specificity and detail as more English is
acquired;
(I)  adapt spoken language appropriately for formal and informal purposes; and
(J)  respond orally to information presented in a wide variety of print, electronic, audio, and
visual media to build and reinforce concept and language attainment.

(4)  Cross-curricular second language acquisition/reading. The ESL reads a variety of texts for a variety of
purposes with an increasing level of comprehension in all content areas. ESLs may be at the beginning,
intermediate, advanced, or advanced high stage of English language acquisition in reading. In order for
the ESL to meet grade-level learning expectations across the foundation and enrichment curriculum, all
instruction delivered in English must be linguistically accommodated (communicated, sequenced, and
scaffolded) commensurate with the student's level of English language proficiency. For Kindergarten and
Grade 1, certain of these student expectations apply to text read aloud for students not yet at the stage
of decoding written text. The student is expected to:

(A)  learn relationships between sounds and letters of the English language and decode (sound
out) words using a combination of skills such as recognizing sound-letter relationships and
identifying cognates, affixes, roots, and base words;
(B)  recognize directionality of English reading such as left to right and top to bottom;
(C)  develop basic sight vocabulary, derive meaning of environmental print, and comprehend
English vocabulary and language structures used routinely in written classroom materials;
(D)  use prereading supports such as graphic organizers, illustrations, and pretaught topic-related
vocabulary and other prereading activities to enhance comprehension of written text;
(E)  read linguistically accommodated content area material with a decreasing need for linguistic
accommodations as more English is learned;
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(F)  use visual and contextual support and support from peers and teachers to read
grade-appropriate content area text, enhance and confirm understanding, and develop
vocabulary, grasp of language structures, and background knowledge needed to comprehend
increasingly challenging language;
(G)  demonstrate comprehension of increasingly complex English by participating in shared
reading, retESLing or summarizing material, responding to questions, and taking notes
commensurate with content area and grade level needs;
(H)  read silently with increasing ease and comprehension for longer periods;
(I)  demonstrate English comprehension and expand reading skills by employing basic reading
skills such as demonstrating understanding of supporting ideas and details in text and graphic
sources, summarizing text, and distinguishing main ideas from details commensurate with
content area needs;
(J)  demonstrate English comprehension and expand reading skills by employing inferential skills
such as predicting, making connections between ideas, drawing inferences and conclusions from
text and graphic sources, and finding supporting text evidence commensurate with content area
needs; and
(K)  demonstrate English comprehension and expand reading skills by employing analytical skills
such as evaluating written information and performing critical analyses commensurate with
content area and grade-level needs.

(5)  Cross-curricular second language acquisition/writing. The ESL writes in a variety of forms with
increasing accuracy to effectively address a specific purpose and audience in all content areas. ESLs may
be at the beginning, intermediate, advanced, or advanced high stage of English language acquisition in
writing. In order for the ESL to meet grade-level learning expectations across foundation and enrichment
curriculum, all instruction delivered in English must be linguistically accommodated (communicated,
sequenced, and scaffolded) commensurate with the student's level of English language proficiency. For
Kindergarten and Grade 1, certain of these student expectations do not apply until the student has
reached the stage of generating original written text using a standard writing system. The student is
expected to:

(A)  learn relationships between sounds and letters of the English language to represent sounds
when writing in English;
(B)  write using newly acquired basic vocabulary and content-based grade-level vocabulary;
(C)  spESL familiar English words with increasing accuracy, and employ English spESLing patterns
and rules with increasing accuracy as more English is acquired;
(D)  edit writing for standard grammar and usage, including subject-verb agreement, pronoun
agreement, and appropriate verb tenses commensurate with grade-level expectations as more
English is acquired;
(E)  employ increasingly complex grammatical structures in content area writing commensurate
with grade-level expectations, such as:

(i)  using correct verbs, tenses, and pronouns/antecedents;
(ii)  using possessive case (apostrophe s) correctly; and
(iii)  using negatives and contractions correctly;

(F)  write using a variety of grade-appropriate sentence lengths, patterns, and connecting words
to combine phrases, clauses, and sentences in increasingly accurate ways as more English is
acquired; and
(G)  narrate, describe, and explain with increasing specificity and detail to fulfill content area
writing needs as more English is acquired.

(d)  Proficiency level descriptors.
(1)  Listening, Kindergarten-Grade 12. ESLs may be at the beginning, intermediate, advanced, or
advanced high stage of English language acquisition in listening. The following proficiency level
descriptors for listening are sufficient to describe the overall English language proficiency levels of ESLs in
this language domain in order to linguistically accommodate their instruction.
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(A)  Beginning. Beginning ESLs have little or no ability to understand spoken English in academic
and social settings. These students:

(i)  struggle to understand simple conversations and simple discussions even when the
topics are familiar and the speaker uses linguistic supports such as visuals, slower speech
and other verbal cues, and gestures;
(ii)  struggle to identify and distinguish individual words and phrases during social and
instructional interactions that have not been intentionally modified for ESLs; and
(iii)  may not seek clarification in English when failing to comprehend the English they
hear; frequently remain silent, watching others for cues.

(B)  Intermediate. Intermediate ESLs have the ability to understand simple, high-frequency
spoken English used in routine academic and social settings. These students:

(i)  usually understand simple or routine directions, as wESL as short, simple
conversations and short, simple discussions on familiar topics; when topics are
unfamiliar, require extensive linguistic supports and adaptations such as visuals, slower
speech and other verbal cues, simplified language, gestures, and pre teaching to preview
or build topic-related vocabulary;
(ii)  often identify and distinguish key words and phrases necessary to understand the
general meaning during social and basic instructional interactions that have not been
intentionally modified for ESLs; and
(iii)  have the ability to seek clarification in English when failing to comprehend the
English they hear by requiring/requesting the speaker to repeat, slow down, or rephrase
speech.

(C)  Advanced. Advanced ESLs have the ability to understand, with second language acquisition
support, grade-appropriate spoken English used in academic and social settings. These students:

(i)  usually understand longer, more elaborated directions, conversations, and
discussions on familiar and some unfamiliar topics, but sometimes need processing time
and sometimes depend on visuals, verbal cues, and gestures to support understanding;
(ii)  understand most main points, most important details, and some implicit information
during social and basic instructional interactions that have not been intentionally
modified for ESLs; and
(iii)  occasionally require/request the speaker to repeat, slow down, or rephrase to
clarify the meaning of the English they hear.

(D)  Advanced high. Advanced high ESLs have the ability to understand, with minimal second
language acquisition support, grade-appropriate spoken English used in academic and social
settings. These students:

(i)  understand longer, elaborated directions, conversations, and discussions on familiar
and unfamiliar topics with occasional need for processing time and with little
dependence on visuals, verbal cues, and gestures; some exceptions when complex
academic or highly specialized language is used;
(ii)  understand main points, important details, and implicit information at a level nearly
comparable to native English-speaking peers during social and instructional interactions;
and
(iii)  rarely require/request the speaker to repeat, slow down, or rephrase to clarify the
meaning of the English they hear.

(2)  Speaking, Kindergarten-Grade 12. ESLs may be at the beginning, intermediate, advanced, or
advanced high stage of English language acquisition in speaking. The following proficiency level
descriptors for speaking are sufficient to describe the overall English language proficiency levels of ESLs
in this language domain in order to linguistically accommodate their instruction.
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(A)  Beginning. Beginning ESLs have little or no ability to speak English in academic and social
settings. These students:

(i)  mainly speak using single words and short phrases consisting of recently practiced,
memorized, or highly familiar material to get immediate needs met; may be hesitant to
speak and often give up in their attempts to communicate;
(ii)  speak using a very limited bank of high-frequency, high-need, concrete vocabulary,
including key words and expressions needed for basic communication in academic and
social contexts;
(iii)  lack the knowledge of English grammar necessary to connect ideas and speak in
sentences; can sometimes produce sentences using recently practiced, memorized, or
highly familiar material;
(iv)  exhibit second language acquisition errors that may hinder overall communication,
particularly when trying to convey information beyond memorized, practiced, or highly
familiar material; and
(v)  typically use pronunciation that significantly inhibits communication.

(B)  Intermediate. Intermediate ESLs have the ability to speak in a simple manner using English
commonly heard in routine academic and social settings. These students:

(i)  are able to express simple, original messages, speak using sentences, and participate
in short conversations and classroom interactions; may hesitate frequently and for long
periods to think about how to communicate desired meaning;
(ii)  speak simply using basic vocabulary needed in everyday social interactions and
routine academic contexts; rarely have vocabulary to speak in detail;
(iii)  exhibit an emerging awareness of English grammar and speak using mostly simple
sentence structures and simple tenses; are most comfortable speaking in present tense;
(iv)  exhibit second language acquisition errors that may hinder overall communication
when trying to use complex or less familiar English; and
(v)  use pronunciation that can usually be understood by people accustomed to
interacting with ESLs.

(C)  Advanced. Advanced ESLs have the ability to speak using grade-appropriate English, with
second language acquisition support, in academic and social settings. These students:

(i)  are able to participate comfortably in most conversations and academic discussions
on familiar topics, with some pauses to restate, repeat, or search for words and phrases
to clarify meaning;
(ii)  discuss familiar academic topics using content-based terms and common abstract
vocabulary; can usually speak in some detail on familiar topics;
(iii)  have a grasp of basic grammar features, including a basic ability to narrate and
describe in present, past, and future tenses; have an emerging ability to use complex
sentences and complex grammar features;
(iv)  make errors that interfere somewhat with communication when using complex
grammar structures, long sentences, and less familiar words and expressions; and
(v)  may mispronounce words, but use pronunciation that can usually be understood by
people not accustomed to interacting with ESLs.

(D)  Advanced high. Advanced high ESLs have the ability to speak using grade-appropriate
English, with minimal second language acquisition support, in academic and social settings.
These students:

(i)  are able to participate in extended discussions on a variety of social and
grade-appropriate academic topics with only occasional disruptions, hesitations, or
pauses;
(ii)  communicate effectively using abstract and content-based vocabulary during
classroom instructional tasks, with some exceptions when low-frequency or
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academically demanding vocabulary is needed; use many of the same idioms and
colloquialisms as their native English-speaking peers;
(iii)  can use English grammar structures and complex sentences to narrate and describe
at a level nearly comparable to native English-speaking peers;
(iv)  make few second language acquisition errors that interfere with overall
communication; and
(v)  may mispronounce words, but rarely use pronunciation that interferes with overall
communication.

(3)  Reading, Kindergarten-Grade 1. ESLs in Kindergarten and Grade 1 may be at the beginning,
intermediate, advanced, or advanced high stage of English language acquisition in reading. The following
proficiency level descriptors for reading are sufficient to describe the overall English language proficiency
levels of ESLs in this language domain in order to linguistically accommodate their instruction and should
take into account developmental stages of emergent readers.

(A)  Beginning. Beginning ESLs have little or no ability to use the English language to build
foundational reading skills. These students:

(i)  derive little or no meaning from grade-appropriate stories read aloud in English,
unless the stories are:

(I)  read in short "chunks;"
(II)  controlled to include the little English they know such as language that is
high frequency, concrete, and recently practiced; and
(III)  accompanied by ample visual supports such as illustrations, gestures,
pantomime, and objects and by linguistic supports such as careful enunciation
and slower speech;

(ii)  begin to recognize and understand environmental print in English such as signs,
labeled items, names of peers, and logos; and
(iii)  have difficulty decoding most grade-appropriate English text because they:

(I)  understand the meaning of very few words in English; and
(II)  struggle significantly with sounds in spoken English words and with
sound-symbol relationships due to differences between their primary language
and English.

(B)  Intermediate. Intermediate ESLs have a limited ability to use the English language to build
foundational reading skills. These students:

(i)  demonstrate limited comprehension (key words and general meaning) of
grade-appropriate stories read aloud in English, unless the stories include:

(I)  predictable storylines;
(II)  highly familiar topics;
(III)  primarily high-frequency, concrete vocabulary;
(IV)  short, simple sentences; and
(V)  visual and linguistic supports;

(ii)  regularly recognize and understand common environmental print in English such as
signs, labeled items, names of peers, logos; and
(iii)  have difficulty decoding grade-appropriate English text because they:

(I)  understand the meaning of only those English words they hear frequently;
and
(II)  struggle with some sounds in English words and some sound-symbol
relationships due to differences between their primary language and English.

(C)  Advanced. Advanced ESLs have the ability to use the English language, with second language
acquisition support, to build foundational reading skills. These students:
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(i)  demonstrate comprehension of most main points and most supporting ideas in
grade-appropriate stories read aloud in English, although they may still depend on visual
and linguistic supports to gain or confirm meaning;
(ii)  recognize some basic English vocabulary and high-frequency words in isolated print;
and
(iii)  with second language acquisition support, are able to decode most
grade-appropriate English text because they:

(I)  understand the meaning of most grade-appropriate English words; and
(II)  have little difficulty with English sounds and sound-symbol relationships that
result from differences between their primary language and English.

(D)  Advanced high. Advanced high ESLs have the ability to use the English language, with
minimal second language acquisition support, to build foundational reading skills. These
students:

(i)  demonstrate, with minimal second language acquisition support and at a level nearly
comparable to native English-speaking peers, comprehension of main points and
supporting ideas (explicit and implicit) in grade-appropriate stories read aloud in English;
(ii)  with some exceptions, recognize sight vocabulary and high-frequency words to a
degree nearly comparable to that of native English-speaking peers; and
(iii)  with minimal second language acquisition support, have an ability to decode and
understand grade-appropriate English text at a level nearly comparable to native
English-speaking peers.

(4)  Reading, Grades 2-12. ESLs in Grades 2-12 may be at the beginning, intermediate, advanced, or
advanced high stage of English language acquisition in reading. The following proficiency level
descriptors for reading are sufficient to describe the overall English language proficiency levels of ESLs in
this language domain in order to linguistically accommodate their instruction.

(A)  Beginning. Beginning ESLs have little or no ability to read and understand English used in
academic and social contexts. These students:

(i)  read and understand the very limited recently practiced, memorized, or highly
familiar English they have learned; vocabulary predominantly includes:

(I)  environmental print;
(II)  some very high-frequency words; and
(III)  concrete words that can be represented by pictures;

(ii)  read slowly, word by word;
(iii)  have a very limited sense of English language structures;
(iv)  comprehend predominantly isolated familiar words and phrases; comprehend some
sentences in highly routine contexts or recently practiced, highly familiar text;
(v)  are highly dependent on visuals and prior knowledge to derive meaning from text in
English; and
(vi)  are able to apply reading comprehension skills in English only when reading texts
written for this level.

(B)  Intermediate. Intermediate ESLs have the ability to read and understand simple,
high-frequency English used in routine academic and social contexts. These students:

(i)  read and understand English vocabulary on a somewhat wider range of topics and
with increased depth; vocabulary predominantly includes:

(I)  everyday oral language;
(II)  literal meanings of common words;
(III)  routine academic language and terms; and
(IV)  commonly used abstract language such as terms used to describe basic
feelings;

(ii)  often read slowly and in short phrases; may re-read to clarify meaning;
(iii)  have a growing understanding of basic, routinely used English language structures;
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(iv)  understand simple sentences in short, connected texts, but are dependent on visual
cues, topic familiarity, prior knowledge, pre taught topic-related vocabulary, story
predictability, and teacher/peer assistance to sustain comprehension;
(v)  struggle to independently read and understand grade-level texts; and
(vi)  are able to apply basic and some higher-order comprehension skills when reading
texts that are linguistically accommodated and/or simplified for this level.

(C)  Advanced. Advanced ESLs have the ability to read and understand, with second language
acquisition support, grade-appropriate English used in academic and social contexts. These
students:

(i)  read and understand, with second language acquisition support, a variety of
grade-appropriate English vocabulary used in social and academic contexts:

(I)  with second language acquisition support, read and understand
grade-appropriate concrete and abstract vocabulary, but have difficulty with less
commonly encountered words;
(II)  demonstrate an emerging ability to understand words and phrases beyond
their literal meaning; and
(III)  understand multiple meanings of commonly used words;

(ii)  read longer phrases and simple sentences from familiar text with appropriate rate
and speed;
(iii)  are developing skill in using their growing familiarity with English language
structures to construct meaning of grade-appropriate text; and
(iv)  are able to apply basic and higher-order comprehension skills when reading
grade-appropriate text, but are still occasionally dependent on visuals, teacher/peer
assistance, and other linguistically accommodated text features to determine or clarify
meaning, particularly with unfamiliar topics.

(D)  Advanced high. Advanced high ESLs have the ability to read and understand, with minimal
second language acquisition support, grade-appropriate English used in academic and social
contexts. These students:

(i)  read and understand vocabulary at a level nearly comparable to that of their native
English-speaking peers, with some exceptions when low-frequency or specialized
vocabulary is used;
(ii)  generally read grade-appropriate, familiar text with appropriate rate, speed,
intonation, and expression;
(iii)  are able to, at a level nearly comparable to native English-speaking peers, use their
familiarity with English language structures to construct meaning of grade-appropriate
text; and
(iv)  are able to apply, with minimal second language acquisition support and at a level
nearly comparable to native English-speaking peers, basic and higher-order
comprehension skills when reading grade-appropriate text.

(5)  Writing, Kindergarten-Grade 1. ESLs in Kindergarten and Grade 1 may be at the beginning,
intermediate, advanced, or advanced high stage of English language acquisition in writing. The following
proficiency level descriptors for writing are sufficient to describe the overall English language proficiency
levels of ESLs in this language domain in order to linguistically accommodate their instruction and should
take into account developmental stages of emergent writers.

(A)  Beginning. Beginning ESLs have little or no ability to use the English language to build
foundational writing skills. These students:
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(i)  are unable to use English to explain self-generated writing such as stories they have
created or other personal expressions, including emergent forms of writing (pictures,
letter-like forms, mock words, scribbling, etc.);
(ii)  know too little English to participate meaningfully in grade-appropriate shared
writing activities using the English language;
(iii)  cannot express themselves meaningfully in self-generated, connected written text in
English beyond the level of high-frequency, concrete words, phrases, or short sentences
that have been recently practiced and/or memorized; and
(iv)  may demonstrate little or no awareness of English print conventions.

(B)  Intermediate. Intermediate ESLs have a limited ability to use the English language to build
foundational writing skills. These students:

(i)  know enough English to explain briefly and simply self-generated writing, including
emergent forms of writing, as long as the topic is highly familiar and concrete and
requires very high-frequency English;
(ii)  can participate meaningfully in grade-appropriate shared writing activities using the
English language only when the writing topic is highly familiar and concrete and requires
very high-frequency English;
(iii)  express themselves meaningfully in self-generated, connected written text in English
when their writing is limited to short sentences featuring simple, concrete English used
frequently in class; and
(iv)  frequently exhibit features of their primary language when writing in English such as
primary language words, spelling patterns, word order, and literal translating.

(C)  Advanced. Advanced ESLs have the ability to use the English language to build, with second
language acquisition support, foundational writing skills. These students:

(i)  use predominantly grade-appropriate English to explain, in some detail, most
self-generated writing, including emergent forms of writing;
(ii)  can participate meaningfully, with second language acquisition support, in most
grade-appropriate shared writing activities using the English language;
(iii)  although second language acquisition support is needed, have an emerging ability
to express themselves in self-generated, connected written text in English in a
grade-appropriate manner; and
(iv)  occasionally exhibit second language acquisition errors when writing in English.

(D)  Advanced high. Advanced high ESLs have the ability to use the English language to build,
with minimal second language acquisition support, foundational writing skills. These students:

(i)  use English at a level of complexity and detail nearly comparable to that of native
English-speaking peers when explaining self-generated writing, including emergent
forms of writing;
(ii)  can participate meaningfully in most grade-appropriate shared writing activities
using the English language; and
(iii)  although minimal second language acquisition support may be needed, express
themselves in self-generated, connected written text in English in a manner nearly
comparable to their native English-speaking peers.

(6)  Writing, Grades 2-12. ESLs in Grades 2-12 may be at the beginning, intermediate, advanced, or
advanced high stage of English language acquisition in writing. The following proficiency level descriptors
for writing are sufficient to describe the overall English language proficiency levels of ESLs in this
language domain in order to linguistically accommodate their instruction.

(A)  Beginning. Beginning ESLs lack the English vocabulary and grasp of English language
structures necessary to address grade-appropriate writing tasks meaningfully. These students:

(i)  have little or no ability to use the English language to express ideas in writing and
engage meaningfully in grade-appropriate writing assignments in content area
instruction;
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(ii)  lack the English necessary to develop or demonstrate elements of grade-appropriate
writing such as focus and coherence, conventions, organization, voice, and development
of ideas in English; and
(iii)  exhibit writing features typical at this level, including:

(I)  ability to label, list, and copy;
(II)  high-frequency words/phrases and short, simple sentences (or even short
paragraphs) based primarily on recently practiced, memorized, or highly familiar
material; this type of writing may be quite accurate;
(III)  present tense used primarily; and
(IV)  frequent primary language features (spESLing patterns, word order, literal
translations, and words from the student's primary language) and other errors
associated with second language acquisition may significantly hinder or prevent
understanding, even for individuals accustomed to the writing of ESLs.

(B)  Intermediate. Intermediate ESLs have enough English vocabulary and enough grasp of
English language structures to address grade-appropriate writing tasks in a limited way. These
students:

(i)  have a limited ability to use the English language to express ideas in writing and
engage meaningfully in grade-appropriate writing assignments in content area
instruction;
(ii)  are limited in their ability to develop or demonstrate elements of grade-appropriate
writing in English; communicate best when topics are highly familiar and concrete, and
require simple, high-frequency English; and
(iii)  exhibit writing features typical at this level, including:

(I)  simple, original messages consisting of short, simple sentences; frequent
inaccuracies occur when creating or taking risks beyond familiar English;
(II)  high-frequency vocabulary; academic writing often has an oral tone;
(III)  loosely connected text with limited use of cohesive devices or repetitive
use, which may cause gaps in meaning;
(IV)  repetition of ideas due to lack of vocabulary and language structures;
(V)  present tense used most accurately; simple future and past tenses, if
attempted, are used inconsistently or with frequent inaccuracies;
(VI)  undetailed descriptions, explanations, and narrations; difficulty expressing
abstract ideas;
(VII)  primary language features and errors associated with second language
acquisition may be frequent; and
(VIII)  some writing may be understood only by individuals accustomed to the
writing of ESLs; parts of the writing may be hard to understand even for
individuals accustomed to ESL writing.

(C)  Advanced. Advanced ESLs have enough English vocabulary and command of English
language structures to address grade-appropriate writing tasks, although second language
acquisition support is needed. These students:

(i)  are able to use the English language, with second language acquisition support, to
express ideas in writing and engage meaningfully in grade-appropriate writing
assignments in content area instruction;
(ii)  know enough English to be able to develop or demonstrate elements of
grade-appropriate writing in English, although second language acquisition support is
particularly needed when topics are abstract, academically challenging, or unfamiliar;
and
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(iii)  exhibit writing features typical at this level, including:
(I)  grasp of basic verbs, tenses, grammar features, and sentence patterns;
partial grasp of more complex verbs, tenses, grammar features, and sentence
patterns;
(II)  emerging grade-appropriate vocabulary; academic writing has a more
academic tone;
(III)  use of a variety of common cohesive devices, although some redundancy
may occur;
(IV)  narrations, explanations, and descriptions developed in some detail with
emerging clarity; quality or quantity declines when abstract ideas are expressed,
academic demands are high, or low-frequency vocabulary is required;
(V)  occasional second language acquisition errors; and
(VI)  communications are usually understood by individuals not accustomed to
the writing of ESLs.

(D)  Advanced high. Advanced high ESLs have acquired the English vocabulary and command of
English language structures necessary to address grade-appropriate writing tasks with minimal
second language acquisition support. These students:

(i)  are able to use the English language, with minimal second language acquisition
support, to express ideas in writing and engage meaningfully in grade-appropriate
writing assignments in content area instruction;
(ii)  know enough English to be able to develop or demonstrate, with minimal second
language acquisition support, elements of grade-appropriate writing in English; and
(iii)  exhibit writing features typical at this level, including:

(I)  nearly comparable to writing of native English-speaking peers in clarity and
precision with regard to English vocabulary and language structures, with
occasional exceptions when writing about academically complex ideas, abstract
ideas, or topics requiring low-frequency vocabulary;
(II)  occasional difficulty with naturalness of phrasing and expression; and
(III)  errors associated with second language acquisition are minor and usually
limited to low-frequency words and structures; errors rarely interfere with
communication.

(e)  Effective date. The provisions of this section superseded the ESL standards specified in Chapter 128 of this
title (relating to Texas Essential Knowledge and Skills for Spanish Language Arts and English as a Second
Language) upon the effective date of this section.

Source: The provisions of this §74.4 adopted to be effective December 25, 2007, 32 TexReg 961
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This handbook is a living, breathing document. Any recommended additions or addendums are welcomed.

Midway Independent School District does not discriminate due to race, color, religion, sex, national origin, age,
disability, military status or on any other basis prohibited by law. The Title IX Coordinator for Midway ISD is Dr.
Becky Odajima, 13885 Woodway Dr, Woodway, TX. 76712. The contact phone number is 254-761-5610.
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